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External drivers

• Disabled Student Allowance
• Medical model, Individual solutions
• Now being reduced (austerity)

• Equality Act and Public Sector Equality Duty (2010)
• Has disability voice been lost amongst the others?

• Practitioner organisations
• Government funded -funding withdrawn (austerity)
• Membership organisations- disability or profession specific

• WCAG2
• Dominates academic literature particular from computer scientists

• No wide-scale transition planning
• Under-funding of colleges (Further education)



UK Higher Education context: a confusion of 
models and approaches
• Discourse of “inclusive teaching”. Different reality focused on adjustments

• Adjustments often responsive, but increasingly anticipatory

• Discourse around social model of disability (reducing barriers to learning). 
Reality of the medical model (resource allocation based on diagnosis)

• Discourse of mainstreaming but reality of specialist provision
• Disabled Student Services and Assistive Technology services often very separate from 

teaching
• DSA has provided for AT training- often from outside contracted agencies (distributed 

versus centralised)

• Differences between claims of compliance with external drivers and reality
• University websites often poor for accessibility despite presence of accessibility 

policies and references to WCAG



A lack of impact of a host of models and 
frameworks derived by UK academics

• Holistic Model

• Contextualised Model

• Staff Development Model

• This is all despite a huge amount of research in the field- mostly 
technical in focus rather than pedagogical or organisational



Open University UK: An example

• Mission to be open (no entry requirements) and offers flexible study

• Separation between module production and module delivery: 
different teams and personnel

• History of initiatives on accessibility

• ‘Securing Greater Accessibility’ bringing colleagues together from 
faculties and professional units



Challenges at the OU

• Older modules and changing processes

• Tutor professional development

• Tight production schedules

• Lack of strategic direction relating to practical actions

• Lower attainment of some disabled students



Current and future work

• Increasing attention to accessibility in module production
• Through bringing different groups together, building bridges, sharing 

responsibility.

• Creating a policy to clarify what is required and what is advised.

• Range of academic research (past and current)


